IEBELFAEPRE 2LDARARQELTFRT
2011.10.1.

BRIO2BNBAI YTy - A295023Y
— BN & B IRAVRZEFEDENT—

WE O (EEFERF)
urano@ba.hokkai-s-u.ac.jp

i3 U & BREIC

Google  wam
Search

Everything

Images
Maps

RHDERIZE
ZE5CAFCERT

XU HIC

5 S

i3 U BHIIC

o IEEE, Tldhad MER) £B-o7TK
eI,

e BEMEIT TR CERBBF LS
Wo

MREDKE - BENDKE!
o HARSAVDOEIE (K1)

® Methodological Principles (MPs)

o BUSADEA (BR1L)

® Pedagogic Procedures (PPs)
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H3E DKRE - HETDRE!

o THEBEE - HEE ERLTCEEYR
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o "RLWRE, 2#DFTEHATHENANK
SEBSTH, EIMNESRLOIIDIS
BWEFEMZ ULTHEFL WL &N
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5EE DRE - HETDRE!

o BELXOHENG. SEEBORUNEREEZ L
T. TNZENOEBICADE T, BLEEBER
BEhSEMERZEOERISRIRLTLNR
FhiER5mW, ZORICEZEEBRZDHN
HENDWEDRE IcH D HEBESH - 4B
B THD, (FR,2009,p.v)
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® No input, no language learning.

e BonfcA 7y MR
o HENDA VT Yk
e FREBOAIV Ty K
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® The more Japanese, the less English.

o AR EHLIRW




AENSWVWZBZED
[ Methodological Principles |

® Methodological Principles are universally
desirable instructional design features, motivated
by theory and research findings in SLA,
educational psychology, general educational
curriculum design, and elsewhere, which show
them either to be necessary for SLA or
facilitative of it. (Long, 2009, p. 376)

AEHNASWVWZIBZED
[ Methodological Principles |

(Doughty & Long, 2003, p. 52; Long, 2009, pp. 386-387 (CE 5 <)
ACTIVITIES
MP1  Use task, not text, as the unit of analysis.
MP2  Promote learning by doing.
INPUT
MP3  Elaborate input (do not simplify; do not rely solely on “authentic” texts.
MP4  Provide rich (not impoverished) input.
LEARNING PROCESSES
MP5  Encourage inductive (“chunk”) learning.
MP6  Focus on form.
MP7  Provide negative feedback.
MP8  Respect “learner syllabuses”/ developmental processes.
MP9  Promote cooperative/ collaborative learning.
LEARNERS
MP10 Individualize instruction (psycholinguistically, and according to
communicative needs.
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AEMNSWZBI ED

® MP4: Provide rich (not impoverished) input.

e RBEHBZEALAVTY K
o ESVPoTIEBERITS?

AENSWVWZIBZEQ
[ Methodological Principles |

® MP8: Respect “learner syllabuses”/
developmental processes.

o 2%, + "BEI S,
o LWDOERBTBHNITRO SN
o "BHZXL, TEMZ5EZ3,

WENSEWZBZEQ

® MP3: Elaborate input (do not simplify; do
not rely solely on “authentic” texts).

ARNEVNRDZEQ
o fEBEIL (simplify) UTcM > 7w M,
ERZHIT THERZEITEL,

o BE®BIL (elaborate) Lz V7w Mid.
Bz, BEHEIT 3.

s AV TUYIVIELED, BEE
7. 6T 3,
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I. Everybody knows that Mike is diligent and kind to
others.

2. Everybody knows that Mike is hardworking and kind to
others.

3. Everybody knows that Mike is diligent, or hardworking,
and kind to others.

4. Everybody knows that Mike is diligent and kind to
others. Do you know what diligent means? (No.) It
means hardworking. So Mike is hardworking and kind to
others.

FEISWZDZED
[ Methodological Principles |

® MP5: Encourage inductive (“chunk”)
learning.

e (V7Y hZlc{Eh5X32L
T, BRENED

HAEINSWZDZED
[ Methodological Principles |

® MPé: Focus on form.
® MP7: Provide negative feedback.
o BIRERDFHL T TIEAR+2

o EHic (b)) BEFZRAIFSELED




Focus on Form

® During an otherwise meaning-focused classroom
lessons, focus on form often consists of an
occasional shift of attention to linguistic code
features—by the teacher and/or one or more
students—triggered by perceived problems with
comprehension or production. (Long & Robinson,
1998, p. 23)

Focus on Form

FonF M358 7755 (Doughty & Williams, 1998; 127, 2006, p. 106 (CES <)

PEE UL (unobtrusive) < FAE TS (obtrusive)
A7y ~#K (input flood) X
Y RYHASFE (task-essential language) X
> 7v i3 (input enhancement) X
BEBIR3EH (negotiation) X
UF v (recast)
77U ~7v b5 (output enhancement) X
A% 357923 #5 (interaction enhancement) X
F4 2 hJ'AR (dictogloss) X
Ei#m% (consciousness-raising) X
A7y NLE (input processing) X
HA—F> - JXR (garden path) X

x

KEBHEN DK E
BRITDENBEE

QBBRAYTIYN A7 30D
?E{/\

bYEFEDRR (AINTE T, ANTERL
DhHY)

(VBB T 4 — RISy &, HR—h

HERE DR

® Whereas Methodological Principles are
putative language teaching universals,
Pedagogic Procedures comprise the
potentially infinite range of options for
instantiating the principles at the
classroom level. (Long, 2009, p. 376)

o RERDIFBTE - RBEDRTEKE (B
LUEE) BREOHAEMICH D
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MERRIER Approach

o COHEBEE. BROKBER. CHRAKBEEE
DRFEZERL.. BRAAICL > TERSINIZITIC,
WEDE ZBEMERDINSE AWV, BLWTEZIE, P
30 COHIERE > TREZ T DHMTIEIN RO D
HENDRELERZN, T, COBFEZFE>TWL
2RICZDHMDREE NI A LT B OREEI—FREND
T, ERCRAELBD, SBRETEFIERT DL
MNEAFE B, (857K, 2005, pp. 49-50)
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MERRIER Approach

» MERRIER Approachid. HEBHEMA L D HRMIC
BEETSLOHOHIRFAVELTEIBS
nhic. .. BREAEERA YTy M+ 523

EILE->THE2EBFBERMEESNZ WS
IBICH ETVWT, ZHEEICOND YT WERE
ZEULEDBEWCD I 25EICERET 2EEL
UTiRESnfc. (EiSft, 2003,p.18)
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MERRIER Approach

Eki) EE

(1) Model/Mime |S&EMEREEMRT 5. RAZIRTY %0

(2) Example MKMW BENEZ EFNICRT.

(3) Redundancy |A—ABRZHIOHKBTENMRZ S,

(4) Repetition  |K¥IRZ &Z#RDIRT,

(5) Interaction |FBEEEPDOEDZET 2,

(6) Expansion  |FEBEOHREEEN LG SEIELTRDIET,

(7) Reward FEEORGICHLTEENAIAY NET 5,

(EH,2003,p.4 ICEDL)

|. Model/Mime

o SHENMBEHZERY %, REAZRRY %




2. Example

o HMRMBARZEENICRY,

® How tall is the Statue of Liberty?

3. Redundancy

o A—ABRZRDHRETEWAZS,

® The Statue was given to the U.S. by France.

5. Interaction

o FEELVDEDZET B,

® The internal framework of the Statue was
designed by someone who also designed a
very famous structure.

4. Repetition

o RYIGZEZBDIRY,

® The Statue was given to the U.S. by France.

6. Expansion

o FPHREDHEEZEDULBNSEBELTHRDIEY,
T: Do you know where the Statue is?
SSFTAYURN?

oI

o (V7Y hDEEM
® rich input DI
. EERRNORTE

o FEEEFEFRDIEIZE L L TD MERRIER
Approach
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7. Reward

o ZEREDORIGICNULTHEENGZIX Y M ET B,

o FIHR{HE—. (2009).

o EEEK - EHEM - 5)IIEE - BT (1F). (2003). %

513Kk - £E3CHR
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DEFRL: MERRIER Approach DY I8y BIR: ZHE.
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