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Task complexity Task conditions Task difficulty
(cognitive factors) (interactional factors) (learner factors)

(a) resource-directing (a) participation variables (a) affective variables
e.g., +/- few elements e.g., open/closed e.g., motivation
+/- here-and-now one-way/two-way anxiety

+/-no reasoning demands convergent/divergent confidence

(b) resource-depleting (b) participant variables (b) ability variables
e.g., +/- planning e.g., gender e.g. aptitude
+/-single task familiarity proficiency

+/- prior knowledge power/solidarity Intelligence
Sequencing criteria Methodological influences
Prospective decisions On-line decisions

about task units about pairs and groups

Task Complexity, Conditions, & Difficulty (Robinson, 2001, p. 30)
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